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AGENDA
· What is culture and why discuss it?
· Cultural learning and teaching influences
· What is your culture?

· Cultural characteristics in relationship to context 
· Edward Hall’s Low and High Context Cultures

· Learning and Teaching Implications

· Packet Content (Handouts and Other Research)

· Conclusion
All materials for this workshop are posted at http://learnresources.org/culture.htm
What Culture Influences You? (What is your culture?)
Jot down some of the attitudes and reactions you acquired from your upbringing.

1.

2.

3.

4.

5.

6.

Consider the following:

1. How you react to authority.

2. What you think about work: hard workers, easy going.

3. What is your attitude about time: timeliness, appointments, etc...

4. How intimate you become with others.

5. How you regard money.

6. How you regard commitment.

7. How you regard responsibility.

8. How you regard education.

9. Other reflections.
What Culture Influences You? (What is your culture?) Continued…
Reflect on the following alone or with a partner or group.
1. How do you feel about waiting in a doctor’s office up to 2 hours?

2. If you are in an empty movie theater, how do you react to a group of people coming in and sitting right next to you?

3. On a taskforce with a timeline, how do you react to chit-chat about someone’s new car?

4. Do you want rules that apply to you clearly spelled out?

5. How do you approach people in authority?

6. How do you want to be approached as a teacher?

7. What type of student rewards your efforts the most?

8. How do you feel about students talking in your classes?

9. What is your personal space? How close do you want me to come as a stranger?

10. Do you like to teach students in a closed circle?

11. What kinds of rules do you communicate to your students in writing or speaking?

12. Do you want students to ask questions when they don’t know something? If so, how do you feel when they don’t?
LEARNING and TEACHING PREFERENCES
	I like content to be presented to me…
	I like to be tested…
	As a teacher, I present content…
	As a teacher, I test…

	
	
	
	


I learn and teach as I do because ……………………………………………………………………………

I can increase my students’ retention and performance (and my enjoyment) by ..……………………..
Student Behaviors

	Student Class  Behavior
	Possible Reason
	Possible Approach

	Drifts off 
	
	

	Never on time
	
	

	Talks 
	
	

	Walks or taps 
	
	

	Doesn’t complete homework
	
	

	Doodles
	
	

	Wears earphones in class
	
	

	Looks outside
	
	

	Never asks a question
	
	

	Seems to understand but can’t pass a test
	
	

	No friends
	
	

	Hates group work
	
	

	Answers questions before others
	
	

	Always looks down
	
	

	Can’t organize 
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General Cross-Cultural Learning Characteristics

Quotes from http://blogs.plos.org/neuroanthropology/2014/05/30/adult-learning-across-cultures/  -“Adult learning across cultures,” By Ariane Tulloch, 2014
“One group I find particularly interesting is non-Western adult learners. They differ from Western learners in important ways. For many non-Western adult learners, learning is not limited to the classroom. Furthermore, in more formal situations, the focus of what is taught is different. A great deal of time is devoted to talking about health, the local environment, and women’s issues.” [Life Skills]

“In contrast to how Westerners view knowledge as solely for the individual, non-Westerners tend to view knowledge as communal. What is learnt is meant to be shared.” [Collaborative]
“Another characteristic of learning cross culturally is that it does not stop once the person has left a formal institution…Merriam and Kim (2008) contrast this type of learning with learning geared towards bettering one’s vocation which is prevalent in Western culture. There is a remunerative aspect tied to learning in that the learner acquires skills to help him produce more or faster (Merriam & Kim, 2008).” [WIOA/CCRS vs lifelong learning]

“Finally, learning is holistic, incorporating the whole person beyond just the mind.” [vs inductive/linear]
_________________________________________

Quotes from https://www.ericdigests.org/2002-3/culture.htm  - “Considering Culture in the Selection of Teaching Approaches for Adults.” ERIC Identifier: ED459325. Linda Ziegahn, 2001 , ERIC Clearinghouse on Adult Career and Vocational Education Columbus OH. 

“We are discovering that ‘valuing’ diversity is not enough to enable educators from the dominant culture, particularly European Americans living in the United States, to recognize difference and know how to change instruction so that learners who have felt marginalized feel visible and valued.”
“Social scientists and anthropologists vary on their definitions of what comprises a culture, subculture, or microculture, but for practical purposes, the notion of sharing a common worldview is often enough for individuals who find themselves moving between multiple cultures.”
In this publication, Ziegahn identifies key areas of cultural differences, some matching those defined by Hall. Zaigahn lists those differences as “among those in which different views and behaviors can lead to misunderstanding and tension.”

She lists the following:

1. Individualism and Collectivism. [Hall’s two contexts]

2. Monochronic and Polychronic Time. [Hall’s description of how people regard “their” time]

3. Egalitarianism versus Hierarchy. [Hall’s views of authority]

4. Action versus "Being" Orientation. [Outcome vs. Process]

5. Change and Tradition. [Hall’s description of living in the future vs. living in the past and present]

Ziegahn also lists “Certain variables [that] cut across differences in values. Communication style is the expression of various cultural values; power differences stem from the historic position of particular cultures within sociopolitical systems.

_________________________________________

Quotes from https://www.mindtools.com/pages/article/newLDR_66.htm - “Hofstede's Six Dimensions of Culture:”   

“Hofstede studied people who worked for IBM in more than 50 countries. Initially, he identified four dimensions that could distinguish one culture from another. Later, he added fifth and sixth dimensions, in cooperation with Drs Michael H. Bond and Michael Minkov. These are:

1. Power Distance Index (high versus low).

2. Individualism Versus Collectivism.

3. Masculinity Versus Femininity.

4. Uncertainty Avoidance Index (high versus low).

5. Pragmatic Versus Normative.

6. Indulgence Versus Restraint.

_________________________________________

Website Workshop: Learning among Traditional Native Americans (TNA) and other groups of similar culture - http://www.integratelearning.org/NA/na.htm - I created this workshop many years ago to help teachers engage Traditional Native Americans in classroom or other instruction. 

_________________________________________

Quotes from http://www2.sfasu.edu/enlace/Cultural%20Factors%20450%202010.pdf -“Cultural Factors That Influence Learning for ELL Students:” (Information created and compiled as part of ENLACE‐a federally funded grant through the   United States Department of Education.) 

“What are cultural factors then? Some elements for consideration are those issues that flow from broad cultural differences.”  The authors detail several considerations that include many of Hall’s descriptions:

1. Polychronic time vs Monochronic time

2. Masculinity vs Femininity

3. Individualism versus Collectivism

4. Diverse Cultural Traditions (as opposed to European Cultural Traditions): ”For example, Ramirez (1991) believes that Diverse cultural traditions (as opposed to European cultural traditions) tend to favor certain preferences for learning grounded in their cultural background…Diverse cultural traditions often prefer: cooperative learning environments, group study, to minimize distance when communicating, to express emotions freely, to see time as flexible and subjective, to view task orientation as relative to personal demands, to make use of relational and affective learning styles, and to seek personal relevance when processing information. On the other hand, European cultural traditions often enjoy: competitive learning environments, individual study, employing a rigid, formal communication style, expressing emotions selectively, adhering to rigid time schedules, viewing task completion as the primary factor in a learning situation, knowing when an analytical style is more appropriate to employ, and tends to process relevant or irrelevant information effectively.”

5. High-Context Culture versus Low-Context Culture

_________________________________________

REFLECTION: Final Questions on Addressing General Characteristics on Cultural Groups

How do you perceive subcultures in our society as matching Hall’s or other cultural descriptions? Think of students from very poor homes. Does the so-called culture of poverty fall somewhere on the Hall’s line? What about students living in a drug culture? Corrections culture? What other subcultures do you serve among your student populations? What will you be looking for as you work with different cultures and subcultures in Adult Ed?

Criticisms of Addressing Cultures among Adult Students

1. You should never generalize. Each of us is an individual.

2. You shouldn’t have to plan instruction for individuals.

3. We have an American culture. We don’t have to change. “They” do!

4. There is no such thing as a culture. People are people.

What do you think?

_________________________________________

CULTURE IN SPECIC DISCIPLINES
CULTURE AND ONLINE LEARNING
https://sty.presswarehouse.com/sites/stylus/resrcs/chapters/1579228550_otherchap.pdf - Cultural Influences on Online Learning. (Secured PDF)

_________________________________________

CUTURE AND WRITING (Contrastive Rhetoric)

Quotes from , https://www.tesol-france.org/uploaded_files/files/TESOL%20V2N2%20C2%20Constrastive%20Rhetoric%281%29.pdf 

· “Contrastive Rhetoric,” by Robert B. Kaplan, The Journal of TESOL France

Note: Robert B. Kaplan is Emeritus Professor, Applied Linguistics at the University of Southern California. Dr. Kaplan is the past Editor-in-Chief and currently a member of the Editorial Board of the Annual Review of Applied Linguistics, which he founded in 1980 and serves on the editorial boards of several scholarly journals. He has authored or edited 27 books and written more than 100 articles or chapters in books.

“What is contrastive rhetoric? Partly based on Whorfian ideas of the relationship between language and thought, it is an hypothesis claiming that (while mathematical logic may be universal) the logic expressed through the organization of written text is culture-specific; that is, it posits that speakers of two different languages will organize the same reality in different ways (Kaplan, 1988; 1987). That they should do so seems self-evident, because different languages provide different resources for organizing text.”

“Foreign students who have mastered syntactic structures have still demonstrated inability to compose adequate themes, term papers, theses, and dissertations.” Kaplan attributed this difficulty to the differences in the rhetoric of different language systems. After analyzing about six hundred foreign student compositions, he then identified five types of paragraph development.” He created a diagram to show those patterns, with descriptions as follow:
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Kaplan’s description: (1) North American (English) argumentative writing is linear, direct and to the point, with the thesis statement/claim at the beginning of the argument, and supporting arguments arranged hierarchically. (2) Semitic argumentative writing (Jewish, Arabic, Armenian) presents the argument in parallel propositions, or embedded in stories, not in hierarchical progression. (3) Oriental (Asian) argumentative writing approaches the argument in a circular, respectful, indirect, non-assertive, but authoritative way. (4) Romance (and German) argumentative writing favor a digressive style that requires readers to follow the argument to its conclusion.1 (5) Russian argumentative writing follows the Romance model, but with more freedom for dividing the pieces of the argument as the author proceeds to the conclusion. 

_________________________________________

“On rhetorical patterns in ESL writing and teachers’ expectation for the patterns” by Bin Lei, Education Journal 2014; 3(4): http://article.sciencepublishinggroup.com/pdf/10.11648.j.edu.20140304.15.pdf - This is a good overview of contrastive rhetorical patterns. 

_________________________________________

https://www.mdtesol.org/files/England_Sheldon_1_Cultural%20Rhetorical%20Patterns%20in%20Students%20Writing.pdf  - PP on Cultural Rhetorical Patters

_________________________________________
Quotes from http://www4.ncsu.edu/~nmswishe/402_contrastive_rhetoric.htm - Contrastive Rhetoric: English/Chinese”  (Note: Site will close in December of this year, 2018, so grab what is useful to you before then.)

“Academic writing involves more than using correct grammar. Rhetorical conventions like organization and the perceived role of the audience are important considerations and differ across cultures.”

1. English textbooks suggest using Toulmin's reasoning system [claim/data/warrant] and avoiding logical fallacies, addressing ethos and the needs of different types of audience, and assessing the audience's values, whereas Chinese textbooks highly value appealing to history and moral issues, and using proverbs, set phrases, and analogy.”

2. Individualism vs. Collectivism: In English compositions, writers are encouraged to express their individual opinions in logic or inductive-deductive reasoning, so we can feel the obvious individual color in an English persuasive and expository essay. Chinese composition, however, has a different rhetorical feature. The Chinese concept of self makes it difficult for Chinese writers to express their own opinion so directly in their composition. Inductive vs. Deductive Reasoning (presence and placement of thesis statement)

3. Start-Sustain-Turn-Sum (qi-cheng-zhuan-he) vs. Introduction-Body-Conclusion
4. Circular vs. Linear (Topic Sentences and Topic Changes)
5. Metaphorical vs. Straightforward (use of metaphors and proverbs)

6. Logic Thinking vs. Imagery Thinking
7. Explicit Discourse Markers (Transitions)
8. The Responsibility of Writers and Readers:
The source includes a very helpful table with two columns contrasting Characteristics of effective writing in English for an Anglo-American academic audience and characteristics in the Chinese culture/language

_________________________________________

Another contrastive summary of Chinese and English writing, The role of Chinese EFL learners’ rhetorical strategy use in relation to their achievement in English writing” at “English Teaching: Practice and Critique May, 2007, Volume 6, Number 1 ( pp. 132-150) http://education.waikato.ac.nz/research/files/etpc/2007v6n1art7.pdf   

_________________________________________

Quote from http://www.ascd.org/publications/books/198186/chapters/Culture-and-Style.aspx  - “We know that culture and learning are connected in important ways. Early life experiences and the values of a person's culture affect both the expectations and the processes of learning. If this relationship is true, could we then assume that students who share cultural characteristics have common learning style patterns? Does culture create a learning style, and how would we know this? These questions are both important and controversial.”
_________________________________________

CULTURE AND MATH

Quotes from http://www.sesp.northwestern.edu/news-center/inquiry/2009-spring/making-the-connection.html -“Making the Connection between Culture and Mathematics,” by Jennifer Beck on Edd Taylor’s work: 
“It’s very difficult to separate issues of culture and learning…For example, culture and language can have a tremendous impact on the way a child learns to count.”
“In order to reach all students, teachers must understand how culture impacts learning and plan instruction that takes this relationship into account. According to Taylor, reaching those who will be teaching future teachers — mathematics education professors — is among the best ways to improve teacher preparation so that graduates have a better understanding of the influence of culture on learning.”

_________________________________________

Quotes from https://www.sciencedirect.com/science/article/pii/S1877042815010320  (Also in PDF) - “Linking Mathematics, Culture and Community,” by Yvetted’Entremont, Procedia - Social and Behavioral Sciences, Volume 174, 12 February 2015, Pages 2818-2824: 
“In one way or another, mathematics is an integral component of all cultural contexts and the significance of all cultural contexts is influenced by the interpretation the individual within that culture. To take advantage of these rich cultural experiences means that students should be exposed to a variety of experiences and cultural resources. Schools could help students learn about their culture as well as the culture of others though leaning activities that demonstrate the relationship between culture and mathematics.”

“Gajardo & Dasen (2006, p. 125) insist …upon the necessity to consider the social and cultural contexts with which students evolve on a daily basis in the teaching of mathematics … Each individual carries mathematical baggage pertaining to competencies acquired at school as well as the mathematical competencies acquired via the cultural traditions particular to each student(translation). According to the National Council of Teachers of Mathematics (NCTM, 1989), students should be exposed to a variety of diversified experiences that are related to the cultural, historical and scientific evolution of mathematics. Civil (2002) emphasizes the need for the creation of mathematical experiences that are related to the cultural experiences of students as these experiences are often rich in mathematical concepts. The quilt is such an example. The quilt has a historical and artistic value and it’s creation is mathematical in nature (Paznokas, 2003).”

The article continues with suggestions on how to use quilts, rugs, and even the pysanka, A symbol of Ukrainian culture
The images below are taken from this publication to illustrate rug and pysanka patterns.
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NOTE: The largest pysanka (giant egg in the photo) in the world is on display in Vegreville, Alberta. It is a giant jigsaw puzzle containing 524 three-pointed star patterns and 2 208 equilateral triangles (Hoffman, 1988). It is a giant mathematical jigsaw puzzle. 

_________________________________________

Quotes from “Essential Factors in Teaching Mathematics to American Indians” (Part of the NSF/NCSES Archives collection: https://wayback.archive- it.org/5902/20150819145553/http://www.nsf.gov/statistics/wmpdse94/chap4/sidebar2.htm 

“"It is necessary to explore humanistic and holistic approaches of knowledge delivery to Native American students. Central to this approach is the recognition that Native American worldviews emphasize the importance of grasping the 'big picture' before one sets about studying particular things or subjects. An important component of successful math instruction for Native American students is transforming the learning of mathematics from a purely abstract logical exercise to a subject with a history and applicability to the complex web of life.” 
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